

Introduction:

L’allègement des programmes d’anglais du cycle moyen s’est effectué dans une

approche globale tenant compte des profils d’entrée et de sortie.

Il s’agit d’installer des compétences et des objectifs d’apprentissage à des fins

de communication. 
Les contenus linguistiques (ressources) ne doivent en aucun cas

être l’objectif primordial de l’enseignant, ce qui, par le passé a démontre que les

programmes n’étaient jamais terminés en raison de cette approche.

Nos programmes actuels privilégi ent l’autonomie des enseignants.

C’est pour cela que les contenus qui sont présentés et recyclés à travers les

quatre années doivent faire l’objet de sélection pour les objectifs d’apprentissage

énumérés (voir tableau du cycle).

Il y a des objectifs à atteindre en termes de savoirs et d’autres en termes de

savoir-faire (objectifs linguistiques et objectifs communicatifs)

Les allègements proposés ont été fait sous forme de suppressions et de

transferts.
(Ils répondent aux raisons suivantes :

· les thèmes et les types de textes se recoupent à travers le cycle,

· certains contenus sont présentés d’une manière isolée et ne répondent pas à

des objectifs de communication,

· inadéquation entre certains contenus et le niveau cognitif des apprenants

(surtout en première année),

· redondance des contenus linguistiques a travers le cycle (voir tableau des

contenus).
(Pour la réussite de cet allègement, nous proposons ces recommandations :

· les enseignants doivent être formés convenablement à une lecture et

analyse des programmes à des fins d’utilisation (ce n’est toujours pas le cas),

· ils doivent être formés à choisir les types d’activités qui engageront les

apprenants dans des apprentissages de communication et non à la mise en place linéaire de contenus linguistiques ,

· ils doivent être formés sur l’utilisation des manuels scolaires dans une approche par les compétences et non par les contenus,

· l’allégement doit aussi influencer l’évaluation,

· les enseignants auront à déterminer les objectifs d’évaluation réalisables

par rapport au format existant (écrit).
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Attached is a menu of learning objectives, categorized by each domain of the language arts.  Teachers are encouraged to use this menu as a resource  for identifying objectives for their daily and long-term instruction.  Each of these objectives is focused upon student learning and framed in concrete, measurable terms.  Objectives should be posted for students and explained at the initiation of each lesson; in addition, instruction during the lesson should be threaded back to the objective to aid student acquisition of learning.  For your added convenience, a menu of strategies for reading, writing, revision, and publishing is also attached. 

Bridgeport Public Schools Curriculum Guide (1995 edition) is the source for these objectives and research-based strategies.

A MENU OF LEARNING OBJECTIVES FOR ENGLISH CLASSROOMS

Reading Objectives:

Students will engage in daily, meaningful reading tasks in English class and/or at home.  The tasks will be based upon the following objectives:

1. Students will be able to use strategies before, during, and after reading to aid in the construction and enhancement of meaning

2. Students will be able to respond in discussions and in writing, using personal, literal, interpretative, and evaluative stances, to works of fiction and/or non-fiction.

3. Students will be able to identify and explain the function of essential short story elements in the writer’s craft (i.e. character, setting, conflict, plot, climax, resolution, theme, tone, point of view).

4. Students will be able to identify types of drama (i.e. comedy, tragedy) and to explain the function of essential dramatic elements and/or devices in the writer’s craft (i.e. soliloquy, dialogue, aside, act, scene, stage cues).

5. Students will be able to identify and explain the significance of the essential literary elements of novels (i.e. character, setting, conflict, plot, climax, resolution, theme, tone, and point of view)

6. Students will be able to identify and explain the significance of the essential elements of the writer’s craft in given poems (i.e. poetic structures such as the lyric, the sonnet, the free verse form; sound devices such as rhyme, rhythm, and alliteration; imagery including the visual, auditory, olfactory, and tactile word images that are created; figures of speech such as simile, metaphor, personification, symbolism). 

7. Students will be able to participate in discussions and draft writing which demonstrates an understanding of diverse cultural perspectives.

8. Students will be able to participate in discussions and draft writing which demonstrates an understanding of personalities, trends, and beliefs that have shaped American history and culture.

9. Students will be able to demonstrate literal and inferential comprehension of works of non-fiction (i.e. newspaper and magazine articles) through participation in discussion and writing activities.

10. Students will be able to compare and contrast, in writing and through discussion, the literary elements and essential concepts of the works they are presently reading with those they have previously read or viewed.

11. Students will be able to explore, discuss, write about a similar topic or theme in two distinct disciplines (i.e. the hero in literature and the hero in history)

12. Students will be able to read and explore for enrichment works from various genre (novels, plays, poems, essays).

13. Students will be able to effectively access resources in the library/media center to complete at least one of the above objectives.

Writing Objectives:

Students will engage in daily, meaningful formal and/or informal writing tasks in English class and/or at home.  The tasks will be based upon the following objectives:

1. Students will be able to engage in informal writing assignments (i.e. reader response, free writing, focused free writing, prediction, response journals, dialectical notebook entries, and other pieces of writing that they do not take through the entire writing process).

2. Students will be able to engage in formal writing assignments that require utilization of all stages of the writing process.

3. Students will be able to choose and use a relevant pre-writing strategy that will help them to prepare for the assignment.

4. Students will be able to write several rough drafts of a paper to revise clarity and depth of content or to edit style and mechanics.

5. Students will be able to engage in revision in the following areas:

a. language, information, style, voice and structure appropriate to the purpose and selected audience

b. clear, understandable, and accurate language

c. incorporation of sentence variety (simple, compound, complex)

d. incorporation of varied sentence beginnings (introductory prepositional phrases, participial phrases, adverbial clauses, adjectival phrases)

e. fluent and precise transitions between sentences, ideas, and paragraphs

f. appropriate organization and order of words, sentences and paragraphs within an essay
i.       specificity and relevance of topic

ii. introduction that conveys the subject and purpose through a precise and well-maintained, tightly focused thesis statement

iii. unified and coherent body that contains appropriate and adequate detail

iv. conclusion that summarizes, restates the topic, or goes further to make a final statement on the topic

g. addition of details and support

h. deletion of unnecessary words, phrases, sentences, sections

i. use of teacher and/or peer feedback to improve the piece

6. Students will be able to engage in proofreading in the following areas:

a. individual student’s major goal area(s)

b. complete sentences (avoiding fragments, comma splices, and run-ons)

c. subject verb agreement

d. effective use of active and passive voice

e. parallel structure

f. pronoun antecedent agreement

g. verb tense consistency

h. capitalization

i. proper MLA documentation (in-text citations and works cited)

j. punctuation

i. end punctuation

ii. commas, colons, and semi-colons

iii. periods in abbreviations

iv. apostrophes

v. quotation marks, commas, and periods in direct quotations

7. Students will be able to engage in teacher and/or peer conferences during any or all stages of the writing process.

8. Students will be able to evaluate their own writing according to established criteria and rubrics.

9. Students will be able to maintain neatly organized writing portfolios for use in tracking their growth as maturing writers.

10. Students will be able to publish their works in various genres and for various audiences and purposes.

Speaking and Listening Objectives:

Throughout their high school years, students will improve their ability to achieve all of the following objectives with increasing ease and sophistication.  In meeting the objectives listed below, students will use language appropriate for the classroom.

1. Students will be able to read orally with expression indicative of comprehension and tone.

2. Students will be able to respond orally to written works, grounding their ideas in the text.

3. Students will be able to ask and answer questions logically and effectively.

4. Students will be able to engage critically and constructively in oral exchanges of ideas (i.e. class discussions, peer group assignments, panel discussions).

5. Students will be able to support a position in discussion or in formal debate.

6. Students will be able to confer with peers about given topics/activities.

7. Students will be able to offer constructive feedback.

8. Students will be able to participate actively and effectively in cooperative groups while assuming the roles of facilitator, recorder, presenter, motivator.

9. Students will be able to deliver a clear, coherent oral presentation using information and diction suitable for subject, purpose, and audience.

10.  Students will be able to participate in both sides of an interview process.

11. Students will be able to listen attentively.

12. Students will be able to understand spoken instructions and give spoken instructions to others.

13. Students will be able to identify major concepts and ideas in speeches, discussions, audio and video presentations.

14. Students will be able to show respect for the diverse dialects, traditions, and opinions of their classmates.

Media Technology Objectives:
Each year, students will demonstrate their ability to meet at least three of the objectives listed below.
1. Students will be able to respond in discussions and in writing to a news report in the electronic or print media.

2. Students will be able to cite evidence of personal opinion or propaganda in articles which are presented as factual.

3. Students will be able to view and write a critical review of a television show.

4. Students will be able to demonstrate understanding of character, conflict,  and theme of a film by responding in writing or discussion with support.

5.
Students will be able compare or contrast written text with its cinematic rendering by responding in writing or discussion.

6. Students will be able cite differences in perspective or content in one specific news event as reported in various forms of media.

7. Students will be able to view and respond personally in discussion and writing to an educational public television production.

8. Students will be able to analyze media stereotypes in class discussions and in written reports.

9. Students will be able to discuss and write about the effects of media devices and techniques (i.e. camera angles, fades, music)

10. Students will be able to compose a story in various media (i.e. print, video, play)

11. Students will be able to produce a documentary.

12. Students will be able to write a report analyzing and evaluating advertising in newspapers, magazines, radio, and/or television.

13. Students will be able to use computers and all available technology to enhance their communication skills.

14. Students will be able to effectively utilize the school library media centers resources to meet at least one of the above objectives.

RECOMMENDED LITERATURE/READING STRATEGIES

Pre-Reading Strategies:

· Relating prior knowledge and personal experience to new texts

· Free writing about an important idea/theme/essential question in the work

· Webbing an important idea/theme/word (semantic mapping)

· Completing an anticipation guide

· Discussing a related work, theme, idea

· Completing and discussing questionnaires in cooperative groups

· Filling in the first two columns of a K-W-L chart

· Assessing what the student already knows about the topic

· Listing predictions

· Setting purposes for reading (perhaps with a mini-lesson introducing a new concept, term, or strategy)

· Analyzing the title and/or illustrations

· Reviewing the footnotes, headings, and/or other peripherals

· Creating story impressions

During-Reading Strategies:

· Maintaining reader response journals

· Using fix-up strategies (i.e. re-reading, reading ahead, using context clues)

· Creating and completing literature maps

· Summarizing at critical points

· Assessing predictions

· Visualizing and verbalizing what they are imagining

· Engaging in the think-aloud technique

· Creating questions

· Making inferences

· Recognizing cause and effect

· Distinguishing fact from opinion
· Using resources to address difficult and pertinent vocabulary

· Participating in a guided reading

· Constructing a plot line

· Sequencing the main events in the work

· Completing meaningful learning guides or interactive reading guides

· Answering text/teacher questions

· Determining a main idea and/or key literary elements

Post-Reading Strategies:

· Re-visiting one or more of the pre-reading and/or during-reading strategies

· Sharing, discussing, evaluating their reader response entries orally

· Participating in student-centered discussions

· Completing Venn diagrams to compare and contrast

· Filling in the last column of a K-W-L chart

· Completing a book chart comparing two or more works, themes, conflicts, symbols

· Summarizing and paraphrasing

· Outlining the main idea, supporting details, and/or key literary elements

· Rewriting the work from another point of view, in a different tone, or in another setting or genre

· Debating whether or not the author attained his or her purpose

· Imitating the author’s style in an original student-written work

· Writing a sequel or a new ending

· Sending a letter to the author

· Writing a book review

· Completing essay tests

· Setting a different purpose and re-reading the work

· Dramatizing a scene from the work

· Interviewing the main character

· Creating a related work of art, a musical composition, dance, or other project

· Engaging in further reading/research

· Presenting an interpretative reading of a portion of the work

· Rewriting the story for a younger audience

· Participating in a related mock trial

RECOMMENDED WRITING STRATEGIES

Pre-Writing Strategies:

· Activating prior knowledge

· Analyzing the required task

· Brainstorming

· Freewriting

· Mulling over ideas

· Engaging in ideas with teachers or peers

· Generating a purpose

· Considering a form

· Identifying an audience and its traits

· Consulting resources

· Gathering information

· Outlining

· Webbing

· Clustering

· Using graphic organizers

· Rehearsing

Drafting Strategies:

· Writing thoughts as quickly as possible without concern for correctness until the final stages of the process

· Ignoring spelling, usage, or other proofreading or revision problems until the final stages of the process

· Watching the teacher monitor the process of the drafting via the chalkboard, a flipchart, or an overhead projector

· Engaging in guided writing in which the teacher leads the students through a directed writing activity

· Using pre-writing and other strategies when writer’s block occurs

· Realizing that pauses are a natural part of the drafting process

· Consulting the teacher when necessary

· Using the computer to write the first draft

Revision Strategies:

· Revising the piece using their own individual criteria

· Revising the piece according to curricular requirements

· Reading the piece silently aloud

· Re-seeing the piece from another perspective (i.e. a different audience, point of view, genre/form)

· Adding, deleting, changing words and phrases, sentences, ideas, and paragraphs

· Drawing lines, crossing out, inserting carets and arrows

· Cutting, pasting, stapling, using post-it notes

· Using computer commands to help revise the piece

· Engaging in peer and/or teacher conferences, after first revisiting the piece personally

· Checking rubrics to determine if the piece meets established criteria

· Utilizing ideas from mini-lessons

· Engaging in metacognitive think-alouds, which illustrate thinking during the revision process

· Anticipating and answering the readers’ questions

Proofreading Strategies:

· Focusing on one or two personal areas of proofreading goals

· Reading the paper silently and aloud

· Using commercial, teacher-generated, or student-generated checklists

· Ascertaining whether or not the relevant rubric includes specific required proofreading areas

· Consulting with editing partners, peer editing groups, and/or the teacher

· Ensuring that papers show command of the appropriate conventions of paragraph structure, sentence construction, grammar, usage, punctuation, capitalization, and spelling

· Using the computer to make changes/corrections

Publishing:

· Classmates/peers

· Parents and other relatives

· Other students and teachers

· Displays in classrooms, libraries, hallways, offices

· School and district publications

· Local newspapers

· Magazines

· Other professional publications

· Local and national contests

· Elementary school students

· Penpals

· Government officials
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